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Good afternoon. On behalf of my fellow paneligts let me cordially 
welcome you to this session. are delighted to be here with you to 

share some information about the work of our CBTE prpject. We sin* 
cerely hope we can serve you well, and to do this we decided t,hat each 
of us would present for no more -than ten minutes; this should allow, 
ample time for questions from the audience that might individualize 
your own concerns and help us to be o.n target with your particular 
area'of interest in joining us this arternoon. With ne today, as 
indicated in the program, are Dr. Patricia Kay, Dr. William Penner and 
Mr. Larry Kilian. Larry has kindly consented to fill in for Cecile 
Segal who is listed on your program. Unfortunately an, illness prevents 
Cecile from being with us. As the program notes, I will give an Over- 
View of the framework and process of jCBTE program' development in New 
York ,^t>ate. Pat will;address the development and^field testing of 
CUNY's special education modules. . Larry will sjieak of the results and " 
implementation of the modules' field testing, and Bill will speak on 
some processes 'in developing a competency assessment model. 

In presenting ttie framework to you I hc^^e to share with you 
four considerations: 



1. k^t 



ure and purpose'of the CBTE project 



2. The state context in which the pro jeci>'. has worked . 

3. A capsule overview of some thing-s the project has done 
^4 . Some results . ^ 



Let 3e be^in by putting those four considerations* in a few, 
sentences. The CBTE project through a state level policy board 
representing the total educational Community, coordinates-. competence 
based teacher education efforts^ particularly the preservice end 
of the preservice - inservice continuum. The project^ sponsors the 
acquisition, development,- evaluation and dissemination of CBTE-' 
materials, techniques, processes and products. The prpject has aided 
^in the development of an alternative "certif ication model. The pro- 
ject facilitates effective interaction within* consortia and between 
xionsortia. Let me now attempt to explain' and clarify. 

In June, 1972 theyBoard of Regents of the University of the 
State of New York, thl^ugh'the Division for Handicapped Children of 
the State Educat f on De>ar t«e"nt , was awarded by the Bureau ol Edu- 
cation for,. the HahdicapWd' a grant to explore the compe tency ' based 



.hypothesis and i^t s implications for teacher training.' Our major 
purposes were the two just mentioned: first, to acquire, develop and 
evaluate instructional^ materials and assessment techniques deemed 
necessary fgr the successful implementation of competency based pro- 
grams and, second, t'o provide an Alternate performance model for th.e 
certification of teachers** Subcontracts were -drawn , up ^Jth a 
number of -agencies. The particular focus of the work at CUNY. 
is. on instructional materials and assessment techniques. In the 

> first project year Syracuse University was supported in the develop- ^ 
ment of a master's level CBTE MR program; for the second and third 
R.roject years State University College at Plattsfeurgh has been' 
supported in th^ir collaborative development of a special education 
CBTE program. The c„onvergence of a number of factors made the'exis- 
tence and activities of the project funded by this grant ex|^emely 
timely and relevant for the special education community in New York ' - 
State. Much sooner t han an t i c i pat fed , the horizons of our work were 
broadened towards a special cemmit tment^^ of the project to the more 

^than forty special education degree grafting institutions with 110 
special educra-tion ^programs in the state. This change in emphasis, 
was occasioned by a .signif icant occurrence in September, 1972. In 
September 1972. the- State Board of Regents issued a paper. Education 
Beyogd High School: The Regents Tentative Statewide Plan for the 
Develop ment ^ of Post Secondary Education 1972 . This paper carefully 
outlined the Board's endorsement of a competence based, field-centered 
approaph to the pxQXe^^iojial^pXlP^^ of educational personnel. 

T^rte Boar<L,.-G-hrrged the i n s t i t u t^ansr~al::-h i g h e r education in the state 
with the responsibility of demon s t r a t ing that all new^ proposed 
training programs submitted for initial certification after September 
1, 1973 contain the priority elements of a competence based training 
structure . ' ^ 



A program submis^sion schedule e s t abU^^shed by the State Education 
Department's Division of Teacher Edu c a t ion aSii^e r t i f ic a t ion called 
for all colleges and universities than p-reparing elementary and 
special educat ion ^personnel to submit their revise^i_Xraining pro- 
posal plans by February 1, 1975 to be reviewed for program-regis- 
tration in a competence based, fjleld centered- mode . , So every training 
program in the state had a major job to do in formulating and imple- 
mentjirg its training program in this new mode^ Since there are many 
different definitions of competence biased education let me give you 
^the New York State . def Init ibn under which our ihstitutions of higher 
education have been mandated to operate. 
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A key feature of the New York Staf^ experience is* the collabor- 
ative focus on people and organizations in program conceptualization 

. .and implementat io.n\ The partnership formed by-the three mandated 

groups (colleges, school administrators, teaching profession) is. , 
called a consortium. A stat'ewide pol icy board for- the CBTE project 
involves simultaneously all the mandated consortial elements of the 
educational community comprisin-g the total system. This board acts 
in an advisory capacity to "^alert us to the stances adopte^i^by their 
various constituencies. Wirth this help, the projett has assisted 
the various consortia of the special education community around 
the state to fQ>rmulate and d i sc u s s . t he i r trailing program design's 

^ both within their own consortium and, with other consortia. the pro-' 
ject has held-two statewide conferences and thirteen regional work- 

. shops. Also, a variety of technical assistance papers have been 
prepared and disseminated. Project staff have served in an advisory 
capacity to the S t a re. Educ a t ion Department's Division of Teache,r 
•Education %nd Certification in a variety of consultant roles, mo^t 
recently in V statewide conference on ^assessment .to^ be held at the end^ 
of this month. Also, in the planning stage is oui^%wn third sta^te- ^ 
wide special education CBTE 'Conference to.be held^ in Plattsburgh, 
New York in late August.^ For this conference, as for our other 
conferences and workshops, we have con'duc t ed, need s assessment sur- 
veys to provide h^lp to the consortia which is^as realistic as* 
possible. Th^ August Plattsburgh Conference will also address 
assessment which is almost universally agreed, most cettainlfy in 
New Yor4c State, to be a crucial problem in CBTE programming. In • " 
the last ^eighteen months our emphasis has been much more "practical'* 
rather tha,n "issue" oriented. ^ 

We have . published and disseminated, statewide, material s' pro- 
' diiced through these conferences and workshops. Through the kind ^ 
offices of the Bureau of Education for t he , Hand ic a ppe d and recently 
through the Teacher Education D^fvf^sloii x>f CEC , one conference pro- 
ceedings has been distributed nationally, Design for Competence 
B^sed Edu<;a t ion in Special Education . If you ^have npt seen this 
book, and you wish to explore some of the pr<<ymise, processes and 
ptoblems of CBTE programming, a limited number ^jf . s ingle copies 
are availa'ble upon request to our office. 

So, the CBTE project has been in a uniquely satisfying position • 
of providing technical assistance and support to the special education 
consortia in the extremely difficult task laid on them^'of being the ^ 
first >in the state to conceptualize and Impleme-nt their training ^ \ 
programs in the competence base^d mode. And an extremely difficult 
taskithasbeen.,- 

♦ 

The "tooliag up" process towards the competency mode in a 
collaborative way created a great bit of anxiety and, in some cases, 
.not a little hostility. S ign if ican c hange s in dirfe.ction in a process ^ 
model of competency ident if icatlon , focused training, assessment of' . ^ 
mastery^ and validation is a highly complex, time consuming and costly 
process, and can^ drain the energy^' o.f , per sonne]* resources . This is 
true even of those highly committed to such changes, not only those 

« ' • 
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reacting most exclusively to the state mandate. . The state may mandate 
collaboration but reaT, live individual s^who are also at the sam€#time 
jepresenat&t ive of a particular organizational view, are the ones whor 
have to put it all together. You may also have, heard rumors of * 
financial questions in New York, city and state; diminishing r^- 
.sources at all levels of education have tended to compound th^ 
prpb^ems.' Whatevier progress there' has been - and L believe, the 
progress ^has been considerable - has come '*out of the hides" of a 
grea^t number of talented, resourceful, and hardworking people, par- 
ticularly hufnot exclusively, on the^college campus. The basic ^ ^\ - 
purpose of the conferences and of sharing project produced materials 
was to provide the consortia the opportjuni^y to identify and resolve 
some of^ the major difficulties encountered in beginning steps to^ward, 
delineating »assumpt ions , establishing priori-ties, and indicating 
the general parameters of s^ch professional plann.ing.\ 

I wish to avoid the deria^tahlp -f 
manda'ttne CBTE. Let 
project has 



our 
state 
g:r ams 



seen 



the deta'table issuB of the wisdom of a state's 
me note , , how'ever , ^ome of the p'ositive' results 
among t^e special education cp'nsortia around out 



who have qoved, with uneven efforts, towards mandated CBTE . pro- 



Understandably, and perhaps not unexpectedly," the, program 
situations are tar f ronr-t-tveJ^deaJ, which mu^-h CBTE literature promises 
Also, as I indicated before, C^TE is-far nfore-^ime and resource yd'on 
suming than a deceptively Simple view might promise. Even wit>i those 

though^ 1 thdnk it safe to make this global stat^ent 
A mpderate, realistic, practical approach to CBTE has 



decried 
balance 



by CBTE's most trenchant critics. My own 
the results have been positive steps liy^a 



qualifiers, though^ 1 thdnk 

realistic, practical approach to CBTE has not/produced 
all the goodies that ardent* CBTE pr-oponents have pi;omis^; neither has 
it featured the dehumanization and mechanistic technician production 

iew, is -tha t , ofi 

There has been^ demonstrable ^videryce that th^ colleges- ^av'e 
had profitable inputs if not th^e^deal'of meaningful and 
significant input. The vice ifs also versa.' Pablic school 
administrators and teachers^^ave begun to reali;^e some ^ 
of the ^"onstraint s on colL^g»e faculties. 

A sweeping re-examinat ^n of teacher education programs has 



2 



within i^aculties, within consortia, 



been an ongoing proce^jg^S; 

between consortia an^i" at the state level. 'Purposes have 
been que^^tioned, programs integrated, overlap and gaps*dis- 
co^^^ered, ^resources reallocated; and the like. 



Concept^ial izations of pr6gram have often remained too 
broad and general, b"ut there has been ^a lot of movement 
to wards greater specificty. 



.0' Statement of skilld , ^knowlddge and attitudes are more public 
and explicit thaji previously, and studeif^t^B^ have been g^iven 
" ' program .e?f pec tat|f|3^n^ . . ^ 



clearer statements of 



•Greater efforts to provide st^udents al ternat ive learning 
activities have been made, as* well as some movement to in 
^dividualized instruction. * - 

Some progress has been made in the area. of learner 
accountability and profes&or accountability. 

\ / ^ 

There has. been a great improvement i^ the area of stwdent 
guidance . ' • ^ 

There has been a definit.e movement t:owards placement of 
students tohave earlier, more f r equ en t expe r ience s in 
the field. . ' 

Much interest has been generated in studying some crucial 
areas, .e . g . cojnpetdn'cy assessment and program evaluation. 



